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INTR@lJGCT:t ON 
Educators today are becoming more concerned 
with the teaching of critical thinking. With the 
. 
increasing amount of propagandized material being 
circulated, it is important that peopl~ are able 
to discriminate between facts and opinions in the 
. . 
material which they read. Previous studies have 
been done in the intermediate grades to discover 
whether or not children are able to discern be-
tween the two types of st.atements. 
The purpose of this study is to determine 
whether the ability to dis~riminate between fact 
and opinion statements is a skill that can be 
taught to children in gr.aqes tour and five. 
0 
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CHAPTER I 
SUMMARY OF PREVIOUS RESEARCH, 
The research will be concerned with studies in critical 
thinking and team learning. 
CRITICAL THINKING 
Training for critical thinking is not the res~onsibility 
of the intermediate grades alone, but begins when the child 
enters school, continues through the secondary level and, 
hopefully, into adult life. However, with the introduction of 
the content subjects the need for clear and concise thinking 
becomes increasingly important. 
Dewey1 has said: 
He who has learned as we call it to read without 
having learned to judge, discriminate and choose has 
given hostages of dependence to powers beyond his con-
trol. He has prepared for himself a readiness to under-
go new modes of intellectual servitude. 
Times are complex ones in which it is advisable for 
students to weigh and evaluate that which they are enjoined 
to read. 
1J ohn Dewey, "Construction and Critic ism," Davis 
Memorial Lecture, February 25, 1930 (New York: Columbia 
University Press, 1930). 
3 
As early as 1690 Locke1 referred to critical thinking 
as an educational objective. He stated: 
So much as we ourselves consider and comprehend of 
truth and reason, so much we possess of real and true 
knowledge. The floating of other men's opinion in our 
brains makes us not one jot the more knowing though they 
happen to be true. 
The develo~ment of critical thinking is a desirable 
outcome of education, not only because it contributes to the 
intellectual and social competence of the individual and 
helps him to meet his problems more intelligently and more 
effectively, but also because it helps him to for.m intelli-
gent judgments on public issues and to contribute demo-
cratically to the solution of social problems. 
2 Gray declared that any conception of reading that 
fails to include reflection, critical evaluation, and the 
clarification of meaning is inadequate. He proposed that 
during the next decade teachers should increase their 
efforts to guide pupils in the deliberate study of the mean-
ing and significance of what they read. He feels that re-
lated e oncepts and principals should be recalled, and the ."· 
fact apprehended should be interpreted in the light of them. 
1John Locke, The Educational Writin s of John Locke {New Ycrk: Longmans, Green and Company, 1912 , pp. -9. 
Zwilliam Gray, Nature and Types of Reading, The 
Thirty-Sixth Yearbook of the National Society for the Study 
of Education, Part I (Bloomington, Illinois, Public School 
Publishing Company, 1937}, 442 pages. 
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1 McConnell stated: 
It is extremely important for students to acquire the 
ability to evaluate the reliability of the sources of 
their information. It is particularly essential for 
them to distinguish between fact and- opinion - to smell 
at long distance a mere assertion stated in such 
authoritative and oracular fashion that it appears to 
be an indisputable fact. 
Gans2 administered a Test of Reading Selection to 625 
pupils in the New York City Public Schools and correlated 
the results with several tests of reading comprehension. 
Her basic hypothesis was: 
1. To investigate the ability of 4th, 5th, and 6th 
grade children to read critically from a variety 
of content. 
2. To discover the degree to which this re~erence­
reading is related to comprehension as measured 
by a selected group of reading tests. 
She foUE.d a low correlation between the two tests, 
and stated that it is desirable for teachers to explore the 
degree to which children do consider the nature of the con-
tent from which they lift elements, and that ability to 
challenge sources increases in importance as the breadth of 
reading increases. She believes that the importance of 
this ability to the function of reading in a democracy is 
obvious. 
1T. R. McConnell, "Learning by Thinking," School and 
Society, 49:346, March, 1939. 
2Roma Gans, "Study of Critical Reading Comprehension 
in the Intermediate. Grades, tt Contributions to Education, 
Number 811 (New York: Teachers College, Columbia, 1940J, 
1 L.Rl?.· 
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Glaser1 studied whether or not there is a relation-
ship between the ability to think critically and certain 
factors as intelligence, reading ability, home background, 
and sex. 
H& cited three things which are involved in critical 
thinking: 
1. The attitude of being disposed to consider in a 
thoughtful way the problems and subjects that 
come within the range of one's experiences. 
2. Knowledge of the methods of logical inquiry and 
reasoning. 
3. Some skill in applying those methods. 
Glaser also stated that critical thinking calls for 
persistent effort to examine any belief or supposed form of 
0 knowledge in the light of the evidence that supports it, and 
the further conclusions to which it tends. The attitudes 
involved in critical thinking are also extremely important. 
Persons should~ evidence for beliefs. Critical thinking 
requires the ability to appraise evidence, evaluate argu-
ments, to put to test the conclusions and generalizations at 
which one arrives, and to reconstruct one's pattern of 
beliefs on the basis of wider experience. 
Kay2 constructed a series of tests to be used with 
· 
1:M.ward M. Glaser, An Experiment in the Develo;pmen t 
of Critical Thinking, Contributions to Educat-ion, Number 843 
(New York:' Columbia University, 1941}, pp. 5-6. 
2sylvia Kay, "Critical Reading: Its Importance and 
D ~opment," The English Journal, 35:7:380-385, September, 
0 
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385 pupils 0f the Foreman High School, Chicago. Pupils dis-
cussed their answers and analyzed their own thinking.. She 
observed on a r~test an improvement _of 17.4 per cent 0n 
overall ability to make critical judgments, and 22.3 per 
cent improvement in the ability to judge the author's pur-
pose. She claims that if democracy is to grow, to become a 
vi tal force in our country and throughout our united world, 
every individual must be equipped to deal intelligently with 
the vast mass of printed and pictorial ideas presented to 
. 
him. She further affirms that the solution of our world 
problems can be intelligently arrived at through the ability 
to read and discern the truth. 
Harris1 lists four types of critical reading: 
1. Ability to decide correctly whether a particular 
sentence or paragraph supplies information rele-
vant to a question or topic. 
2. Comparison of two or more sources of information. 
3. Consideration of "new ideas or information in the 
light of one's previous knowledge and beliefs." 
4. Ability to detect and resist the influence of un-
desirable propaganda. 
Thorndike 2 insisted that we should not consider the 
reading of a text or refereRce as an undiscriminating or 
1A. Harris, How to Increase Reading Abilitx {New York. 
Longsman, Green and Company, 1947),·p. 389. 
2Edward L. Thorndike, "Reading as Thinking," Journal 
of Educational Psychology, June, 1917. 
7 
~ mechanical task, on a different level from evaluating. He 
purports that it is not a small or unworthy task to ~earn 
"what the book says. '• 
0 
1 McKee teels that there is widespread lack of ability 
to judge the validity of a given printed statement among 
elementary pupils. He comments that they see no difference 
between fact and opinion, and this inability places the 
pupil at the mercy of what the author has to say. He be-
lieves that it is important for pupils to develop an under-
standing of the difference between a statement of ~act and 
a statement of opinion. 
Buswe112 studied the relationship between the rate of 
thinking and the rate of reading by administering tests for 
two hours to 77 seniors at the University of California. 
Three tests were used: (1) Non-Verbal {SRA Non-Verbal Form); 
(2} Vocabulary section of the SRAReading Record; and (3) 
Thirty paragraphs from the Diagnostic Examinations of Silent 
Reading Abilities (these were played on a phonograph record}. 
He reported that it appears that those students high in rate 
of thinking are high in rate of comprehension in reading, 
and he also states the need for further research in this 
1Paul McKee, Teaching of Reading {Boston: Houghton-
Mifflin Company, 1948). 
2T. Buswell, ttThe Relationship Between the Rate of 
Thinking and the Rate of Reading," School Review, 59:339-
346, Se~tember, 1951. 
0 
0 
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area. 
Smith1 affirms that in this age of high-pressure 
salesmanship through the use of printed materials, much more 
emphasis should be placed on critical reading. She states 
that it is no small consequence these days that youth should 
be taught to look for slants and tricks of propaganda so 
that they may be in a position to judge the vali~ity of 
statements which they read in all printed materials. 
Ohambers2 studied the relationships among measurable 
mental tasks relating to reading. He found that there was 
no evidence that suggests that students acquire skill in 
critical thinking as a necessary by-product of the study of 
any given subject. Neither does the possession of a 
relatively high I.Q. guarantee superior ability in this area. 
Hyram3 worked with the problem of improving the 
ability of upper grade children in the elementary school to 
think logically, therefore, critically. He used these basic 
~ila Banton Smith, "The Good Reader Thinks Critical-
ly," The Reading Teacher, 7:3:160-169, February, 1954. 
2John R. Chambers, Jr • ._ ".The Relationships Among 
Measurable Mental Tasks Related.to Reading" (unpublished 
Doctoral dissertation, Boston University, School of Education, 
Boston, 1956). 
3George H. Hyram, "An Experiment in Developing· Criti-
cal Thinking in Children," Journal of Experimental Education, 
25:125-132, December 1957. 
D 
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principles as hypotheses: 
1. Thinking is critical when it is essentially logi-
cal. 
2. Children in the upper grades of elementary school 
are mentally capable of acquiring the necessary 
understanding of logic and proficiency ~n the use 
of its rules. 
3. The most effective way of helping children to ac-
quire the necessary working knowledge of the 
principles of logic is through direct instruction. 
His procedure was to give carefully phrased questions 
based on simple problems, which were designed to lead the 
pupil to discover a pattern in a series of such problems. 
The pupil, after discerni~g the pattern, was encou~aged to 
express his insight in the form of a gen~ralization. This 
Q was the inductive method. The test of general reasoning 
ability was measured in five areas: intelligence, mental 
age, general reading ability, general language proficiency, 
and initial reasoning ability. He noted, after administer-
ing the series of lessons involving reasoning ability, the 
significant ratio between the experimental and control 
groups changed from .47 to 14.57. 
Hyralll's results showed that there is need for in-
clusion within the elementary school curriculum provisions 
for the direct training of pupils in the techniques 0f 
logical thinking. He commented that critical thinking, like 
the ability to read, write, or spell, is a tool skill. As 
-
such, it cannot be left to develop through incidental learn-
0 
0 
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ing experiences. 
Tabs1 studied the problems in developing critical 
thinking. She found that critical thinking is not a simple 
gadget that can be taught and acquired on the s~ot in one 
lesson, unit, or even one single subject. It is something 
like a way of life. It is necessary to see critical thinking 
as a developmental process. 
One question might be, "Where does critical thinking 
begin?" Hart2 suggested that critical thinking can be de-
veloped at all levels. The complexity of its process in-
creases, but the guality of its process is capable of 
realization at all grades. The areas for the development of 
critical thinking include the following: reading and social 
studies; evaluating arguments; making comparisons& weighing 
facts; perceiving relations; and drawing conclusions. 
3 ' 
According to Dale, many opportunities exist for the 
teaching of critical thinking in reading. All reading in-
. \ 
eludes the making of infere~ces not only as to the amount of 
weight to be given a particular word or sentence, but what the 
~ilda Tabs, "Problems in the Development of Critical 
Thinking," Pragressive Education, 28:'614. 
2Murles Hart, "Critical Thinking ••• Where Does it 
Begin?" Grade Teacher, 76:54-5, September, 1958. 
3Edgar Dale, "Teaching Critical Ttlinking," Education 
Digest, 24:30, May, 1959. 
0 
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sentences themselves mean when they are put together in a 
paragraph. He also states that there are four major abili-
ties in the careful reading of social studies: 
1. Identifying central issues. 
2. Recognizing underlying assumptions. 
). Evaluating evidence or authority. 
4. Drawing warranted conclusions. 
He also feels that these must be developed so that 
they may avoid being the prisoners of their past perceptions. 
1 Socher developed a study based on the premises that: 
1. Aspects of critical thinking can be measured by 
paper and pencil tests. 
2. Certain aspects of critical thinking can be im-
proved by instruction. 
). Fifth grade children can think critically. 
According to her findings, the degree of rela~ionship 
between literal and eritic~l reading interpretation in social 
studies as estimated by the product moment formula was .61 
t .o;. With intelligence controlled, the correlation was 
.23. She reported that individual critical reading compre-
hension skills appear to be relatively independent of the 
ability to comprehend literally in social studies. 
1Elons Socher, "Literal and Critical Reading in Socia 
Studies," Journal of Experimental Education, 27:49-56, 
September, ~958. 
0 
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Wrightstone1 commente-d that the school has a special 
obligation to cultivate in children the attitudes and 
methods of critical thinking. To teach children to think 
clearly, to weigh evidence, and to be constructively critical, 
requires a reconstruction of content and methods of teaching 
in the elementary school. 
To test the effec·tiveness of teaching critical think-
ing in the elementary school, a series of tests were con- . 
structed to measure the abilities of pupils to: (1) obtain 
facts; (2) interpret or explain the facts obtained; and (3) 
apply conclusions or generalized facts to new or special 
situations. The tests were administered to fourth, fifth, 
and sixth grade pupils. The results showed that those in the 
experimental schools had a definite advantage over those in 
the conventional schools. He, therefore, affirmed that those 
schools which profess critica~ thinking as a major objective, 
and provide for its practice, can improve the quality of 
pupil thinking. 
2 Morse and McCune found that it is neeessary to teach 
the distinction between fact and opinion since those who 
1J. Wayne Wrightstone, Appraisal of Newer Elementary 
School Practices (New York: Bureau of Publications, Teachers 
College, Columbia University, 1938}. 
2H. T. Morse and G. McCune, "Selected Items for -the 
Testing of Study Skills," National Council for Social Studies, 
Bulletin Number 15, 1949. 
13 
"cannot develop the, ability readily become victimized by 
. 
propaganda." . The distinction will also help the student to 
see why "social sciences are more than a collection of dry-
as-dust facts." This will emphasize the importance of 
organizing facts so that one can interpret them in another 
light or relationship. The distinction between fact and 
opinion develops the critical thinking ability. 
Wells1 constructed a test to determine how well 
children in grade five are able to discriminate between a 
fact statement and an opinion statement. In building 
materials, subjects listed in fifth grade textbooks most 
frequently were used. Two hundred fifteen children were 
Q tested, and the results showed that fifth grade children 
could distinguish fairly well between fact and opinion 
statements. The greater percentage of errors was made on 
the opinion statements. 
Ferrara2 attempted to discover the degree of ability 
of fifth grade children to discriminate the difference be-
tween fact and opinion by the administration of a test of 
100 items to 400 fifth grade children of the elementary 
~ary Wells, "The Valuation of Fact and Opinion 
Statements in Grade Five" (unpublished Master's thesis, 
Boston University, School of Education, 1949). 
2william A. Ferrara, "The Ability of Fifth Grade 
Children to Distinguish· Between Fact and Opinion" (un-
published Master's thesis, Boston University, School of 
Education, 1956). 
14 
schools of two New England communities. He found that the 
test scores ranged from 32 to 96 with a mean of' 69.74, and-
that intelligence, chronological age, mental age, and read-
ing achievement all seem to be contributing factors. He 
concluded that the abilities to formulate opinions, to make 
sound 'judgments, should be regarded by educators as integral 
parts of' the reading process, and that children who are 
trained to probe and question carefully each statement will 
carry the skill with them into adult life, thus assuring the 
nation of a population of' free-thinking citizens secure a-
gainst the dgngerous powers of' indoctrination. 
Thus, research indicates that if' the objective is to 
~ develop in pupils an attitude of' reasonableness and regard 
for weight of evidence, and to develop the ability to think 
critically about controversial problems, then component 
attitudes and abilitie~ involved in thinking critically abou 
such problems must be set up as definite goals of in-
struction. 
TEAM LEARNING 
From surveys concerning group thinking, Elliott1 
states, "So large a proportion of' an individual's life 
occurs in groups that a sound technique of' group thinking 
laarrison Elliott, The Process of Group Thinking 
{New York: Associated Press, 1932), page 6. 
15 
c=) seems essential. 
0 
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Wrightstone1 remarks that while thinking is carried on 
not by the individual alone, but in the.cl~ssroom and in the 
community, effective solutions to problems usually represent 
group thinking. 
Thelan2 feels that when an individual is ~splated he is 
cut off from interaction with other students, which limits the 
field of experimentation. 
Gray3 notes:-
Experience shows clearly that pupil development cannot 
always be achieved most effectively as the child works 
alone. Of great importance is the stimulus and added in-
sight which result when he works cooperatively with others 
in achieving common goals. 
It is evident to Waite4 that both children and teachers 
can enjoy working in group situations. However, satisfactory 
work requires skill, imagination, diligence, and patience. 
Some educators feel that pupil study teams can meet these edu-
1J. Wayne Wrightstone, Appraisal of Newer Elementary 
Practices (New York: Bureau of Publications, Teachers College, 
Columbia University, 1938), page 142. 
2 Herbert A. Thelan, "Group Dynamics in Instruction: 
Principle of Least Group Size," School Review, 57:139-148, 
March, 1949. 
3William s. Gray, Classroom Techniques in ImTroving 
Reading (Chicago: University of Chicago Press, 1949 , p. 23. 
4norothy c. Waite, "Children Like Working in Groups," 
National Elementary Principal, 32:-169-173, September, 1952. 
0 
0 
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cational .objectives within the classroom. 1 Durrell observes, 
"There are few objectives of learning in the elementary school 
which are not better attained through group or team work." 
McHugh2 affirms that team learning allows for the maxi-
mum amount of differentiated instruction, according to the 
progress rate ·and :)..evel of abi-1-i ty Q,f each pupil. 
Scribner) agrees that team learning makes effective use 
of learning time, and is.more closely related to learning 
goals than any organization of pupils for instruction. 
Studies have been made to determine in which areas of 
the curriculum team learning is successful and what size 
groups are most competent. 
Durrell4 states, "When learning is through reading OJ:: 
is directed toward skills, pupil study teams. have. high 
promise." 
1Donald D. Durrell, ImEroving Reading Instruction (New 
York: W.orld Book Company, 195 } , p. 130. 
2Walter J. McHugh, "Pupil Team Learning in Skil+. Sub-jects in Intermediate Grades" (unpublished Doctoral disserta-
tion, Boston University, Boston, 1960). 
3Donald D. Durrell and Harvey B. Scribne.r, "Problems 
and Possibilities Differentiating Instruction in the Ele-
mentary School," Journal of Education, 142:72-8, December, 
1959. 
4nonald D. Durrell and Viola A. Palos, ".Pupil Study 
Teams in Reading," Education, 76:552-556, May, 1956. 
17 
0 1 2 3 Baumgartner, et al., Bourassa, et al., Clapper, et aL, 
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McHugh,4 and Culliton5 have reported in their studies that 
teams of two and three pupils wo.rked best together, and that 
teams were more effectively used in the skills areas of the 
curriculum. 
6 Baumgartner, et al. conducted a study to determine 
what type of lessons can be taught in small groups to bring 
about maximum learning. Two hundred eighty-four third graders 
in Massachusetts and Rhode Island participated in the study. 
Subjects were taught to the class as a whole, in groups of 
two, and in groups of three or more. She concluded that 
children benefited best in the skills area by working in pairs 
and groups of three. Appreciation areas, such as art and 
music, were not found to be adaptable to a group situation. 
A similar study was conducted by Bourassa, et a1. 7 with 
1Barbara Baumgar .. ti:ler, et al., "Teaching ·in Groups in 
Grade III" (unpublished Master's thesis, Boston University, 
Boston, 1957}. 
2Marie Bourassa, et al., "Development and Evaluation of 
Lessons for Class and Group Situations in Grade 1" (unpublished 
Master's thesis, Boston University, Boston, 1957). 
3Harriet Clapper, et al., "The Effectiveness 0f Paired 
Learning in a Reading Program in Grades II and III" (unpublishec 
Master's thesis, Boston University, Boston, 1958). 
4QE. ill· 
5Helen M. Culliton, et al., "Team Learning in Third 
Grade Arithmetic" (unpublished Master'"s thesis, Boston 
University, Boston, 1961). 
6Ibid. 
?Ibid. 
-
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~ a population of 198 first grade children. They observed that 
the content areas of reading and arithmetic which involved 
study skills and drills were more conducive to grouping into 
pairs and small groups. 
~ 
0 
In the study by Clapper, et al., 1 187 pupils in the 
second and third grades were paired for six weeks of practice 
in drills in phonics and word meanings. The pupils showed 
definite gains in reading achievement. 
McHugh2 conducted a study in Dedham, Massachusetts in 
35 teacher con trolled intermediate grade classrooms for a two-
year period from 1957-1959. The 1958 classes were the control 
group and the 1959 classes the experimental group. The purpose 
was to initiate and evaluate methods for adapting instruction 
in the intermediate grades to the learning needs of children 
in arithmetic, reading, spelling, and language. He reported 
that team learning in arithmetic and spelling proved ~xciting 
and enjoyable to the children. The chiidren w;ere motivated 
since they could progress according t~ their working rates. 
He pointed out that teachers and supervisors had not antici-
pated the rapid rate of advancement which the children made. 
McHugh3 summarized the year's program of differentiated 
1 Op. cit. 
2op. cit. 
3Loc. cit. 
0 
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instruction as: 
1. Differentiated program in arithmetic produced 
statistically significant gains in problem solving in 
grades five and ~x. In computation skill there was 
a statistically significant gain in grade five, a 
slight gain in grade six. Grade four showed no 
change in problem solving and a slight loss in 
computation. 
2. Spelling responded with statistically significant 
improvement over the previous year in all grades. 
3. The program in reading produced statistically signi-
ficant improvement in only grade six •.. 
4. In English (grammer, usage, punctuation) grade six 
improved significantly; grade five made a mean im-
provement of five months. 
He concludes: 
Although the study was more a demonstration and initia-
tion of newer practices in education, this initial attempt 
at evaluation clearly indicates the probability of future 
success as refinements, additions, and materials are in-
trodueed into the program. 
1 Culliton, et al~ conducted a study to eval~ate t.p.e 
effectiveness of team learning in third grade ari~hmetic and 
to record the types of mutual aid sought, and offered by t~e 
children. Two classrooms of 48 children in two semi·-;t;p,ral 
communities in eastern ~assachusetts participated in ~h~s 
study. Teams of two pupils used self-directing and self-
correcting job sheets for a three month period. They rep0rted 
that statistically significant gains were made in both compu-
tation and problem solving, and lihat children are willing to 
seek and to give aid. 
1op. cit. 
0 
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Several studies have been made in which team learning 
was used in soc·ial studies in order to improve oral and wri tte 
recall. 
1 Campanaro used supplementary history study guides 
which were used with a fourth grade of 32 pupils. The total 
population included 62 pupils--32 in the experimental group 
and 30 in the control group. These lessons were used for 15 
minutes daily over a six week period and the children worked 
in study teams of two.,_ three, four, and five. She reported 
marked gains in both oral and written recall by those who 
participated in the study. Children's preference in relation 
to the group techniques used was to work with both boys and 
girls in teams of two and five. 
Palos2 developed 18 graded study lessons in social 
studies to aid in the ability of pupils to recall. The 
lessons were used over a six week period with 33 sixth grade 
pupils. Each lesson was graded to three levels of ability--
low, medium, and high. The pupils grouped within these grou~s 
into twos, threes, and fives. She reported significant gain 
in written recall but none in oral recall. The most popular 
choice of pupil arrangement was teams of three with teams of 
1Lena E. Campanaro, "Graded Lesson for Use of Study' 
Teams, Grade 4" (unpublished Master's thesis, Boston 
University, Boston, 1956). 
2v:iola A. Palos, "Graded Lessons for Pupil Study Team:~, 
Grade 6" (unpublished Master's thesis, Boston University, 
Boston, 1956). 
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0 two as a second choi.ce. 
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Dillon1 used graded study guides to bring fifth grade 
children from aided to unaided recall through specific ex-
ercises, using identification or matching and direct 
questions. The children were divided into three ability 
groups and paired within the group. The population of her 
study included 30 fifth graders. 
The results revealed that the materials and methods 
were not effective in.improving either oral or written recall. 
However, the children preferred the study guides to studying 
alone and they enjoyed working in pairs. 
Zubrinski2 prepared study guides for improving oral and 
written recall in grade five. Twenty-four lessons were taught 
to 27 pupils in teams of two, three, and five. Gains were 
made in oral recall while no significant ,,gains were llll?.de in 
written recall. ~uestionnaires showed that the pupils enjoye! 
working in twos and threes. Zubrinski found the two and thre 
F 
member teams more successful in work accomplished ~nd in grouj 
harmony. 
lBarbara J. Dillon, "lm Experiment with Graded Study 
Guides" (unpublished Master's thesis, Boston University, 
Boston, 1956}. 
?Eugene P. Zubrinski, "An Evaluation of the ImprovemeiJt 
of Oral and Written Recall with Use of Graded Study Guides ir 
Grade 5" (unpublished Master's thesis, Boston University, 
Boston, 1957.). 
0 
0 
22 
Reagan1 used 18.graded lessons for social studies in 
grade four. The children were divided into three ability 
groups and into teams of two, three, and five ~upils with 
individual children rotating as pupil teachers during the ex-
periment. The total population used was 64, with 27 in the 
control group and 35 in the experimental class. Significant 
gains were made in the experimental classroom in 
written recall. The writer felt that the two pupil teams wer 
most practical since they worked with less confusion result- . 
in g. 
2 J"ones developed graded study guides for use in;::Paired 
practice in sixth grade social studies. The purpose of the 
study was to evaluate the effectiveness of the guides as a 
means of improving the power of recall and.the ability to 
comprehend and retain subject matter. 
The total population included 523 pupils within a 15 
mile radius of Boston. Two hundred fifty-eight children com-
prised the control group, and 265 the experimental group. 
Both groups made significant gains in oral and written recall 
Slightly higher gains were made by the experimental group, bu 
the difference in gains was not statistically significant. 
lJ"ohn F. Reagan, "Improving Recall through Graded 
Lessons in Grade 4" (unpublished Master's thesis, Boston 
University, Boston, 1957). 
21mnie Lee Jones, "Graded Study GuidE?s for Sixth Grad 
Social Studies" (unpublished Doctoral dissertation, Boston O University:,. Boston, 1958). 
0 
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She reported that both teachers and children were delighted in 
paired :praQtice. 
Bixby, et al. 1 and Buddingto~2 have done studies con-
cerning the effectivene.ss of team learning in social.studies. 
The :purpose of the Bixby study was to discover t,he 
effectiveness of paired study versus individual study in sociru 
studies. The :problem was to decide if there was more retentio, 
when :pupils studied in pairs or when they studied alone, and 
if there was more retention when the enrichment program follow~ 
ed study when the :pupils worked in :pairs or alone. 
This study was carried out with 232 children wprking 
16 weeks in the fourth, fifth, and sixth grades in three 
different towns. 
.She observed, "Of the tott;il sixteen trial, ten were re· 
ported to be in favor of the paired study. There were not 
statistically significant critical ratios reported." 
The Buddington study was to determine whether or not 
team review of factual material of social studies is mo~~ edu~ 
cational than other methods. Two fifth a~d two sixth grades . 
were used in this study. Each grade :participated both as.an 
experimental and a control group. 
lBbQ.ema Bixby, et al., "The Effectiveness of Paired 
Study Versus Individual Study in Social Studies," (un:publish~:ld 
Master··'·s thesis, Boston University, Boston, 1958). 
2wintmnH. Buddington, "Effective Use of Study-Team Re-
view Techniques in Fifth and Sixth Grade Social St~d~es" (un-
~ published Master's thesis, Boston University, Boston, 1959). 
0 
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The problem was to see if there is more satisfaction 
derived by the pupil study team review, and if certain tech-
niques in study team learning are more effective than other 
' techniques. It woul4 also be decided if there is more Te-
' tention by superior, average, or slow children when using 
study-team review techniques. 
Buddington1 reported: 
1. There is more retention by superior, average, and by 
slow children when using study-team techniques. 
2. The ·total experimental fifth grade group showed 
greater l.earning. This was proved statistically at 
the 5% level. 
). At sixth grade, this was proved statistically at the 
1% level. 
4. Both the fifth and sixth grade experimental groups 
showed greater learning, therefore using study~team 
review techniques seems to be of some value. 
Culliton2 attempted to determine the most efficient size 
of discussion groups in relation to the greatest amount of re-
tention of expository material, and which type of recall and 
thinking tasks produce the greatest amount of retention. 
Four hundred thirty-three children in the fifth grades 
of two public school systems within a 25 mile radius of the 
city of Boston participated. Heterogeneous grouping prevailed. 
He concluded: 
lop. cit. 
2Thomas :E. Gulli ton, "Group Size in Relation to Dis-
cussion Tasks in Learning" (unpublished Doctoral dissertation, 
Boston University, Boston, 1961}. 
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1. Intelligence does not appear to be a very important 
factor in determining the effect of group size or 
retention. 
2. Group work appeared to be particularly valuable for 
boys. 
3. The size of the group appeared to be a factor in re-
tention. Retention was greatest when children worked 
in groups of threes. 
Research indicates mutual aid in learning through group 
work results in better retention. 
CHAPTER II 
PLAN OF THE STUDY 
In order to conduct the study, it was necessary to: 
(1} develop a series of lessons; (2) devise tests to measure 
t~e ability of children to distinguish fact and opinion; 
{3) secure a population; and {4} teach and evaluate the 
effectiveness of the lessons. 
LESSON CONSTRUCTION 
It was decided to devise 20 self-administering, self-
correcting lessons to develop skill in recognizing facts and 
opinions. The subject matter was based upon social studies 
and science topics included in the curricula for gnades four 
and five. The outline of the lessons was as follows: 
Sample: 
Lessons 1 to 5 -- To establish meaning and distinction 
of fact from opinion. 
For the Teacher 
Directions: Read the definition of fact. Now read the two 
examples. Notice that each follows the defini-
tion of a fact. 
Read the definition of op~a~on. Now read the 
two examples. Notice that both of these sen-
tences follow the definition of an op~n~on. At 
the bottom of the sheet there are six more sen-
tences. Read each one and tell why it is a fact 
or an opinion. 
0 
0 
0 
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For the Pupil 
A FACT is anything that actually happ,ens in time and 
space; a statement that is certaih~y and strictly 
tr .. ~e. '· 
1. Today is {put in the date of the lesson). 
2. John is a boy. 
AN OPINION is a belief; what one thinks about any sub-ject. 
1. Dogs make the best pets. 
2. Boating is lots of fun. 
1. Snow is white. 
2. The fall leaves are beautiful. 
3. Cats are very intelligent. 
4. Plants need water. 
5. Wool comes from sheep. 
6. Red is a very pretty color. 
Lessons 6 to 10 -- To develop the ability to analyze 
sentences, within a paragraph, as 
fact or opinion. 
For the Teacher 
Directions: Read each paragraph carefully. Notice that each 
sentence is numbered. The bottom of the page is 
divided into two columns: Fact and Opinion. 
Decide whether each sentence in the paragraph is 
a fact or an opinion. Then put the NUMBER of 
that sentence in the correct column. Remember, 
do not copy the sentence; put only the number 
in the column. Work as quickly as you can. 
When you have finished, turn your answer sheet 
over and correct your work. 
0 
0 
0 
Sample: 
For the Pupil 
THE NORSEMEN 
28 
1. Nothing could be more exci t.ing than the story 
of our country. 2. The Northmen or Norsemen lived in 
Iceland. 3. One group of Norsemen were pirates called 
Vikings. 4. Everyone feared the Vikings. 5. Leif 
Ericson was a Norsemen who discovered Vinland. 
2. 
3. 
5. 
.ANSWER KEY 
Opinion 
Opinion 
1. 
Lessons 10 to 15 -- To answer ques~ions related to the 
paragraph in terms of fact or 
opinion. 
For the Teacher 
Directions: Read the following paragraphs. Look at the 
statements that follow. If the statement is one 
of fact, circle the F. If the statement is one 
of opinion, circle the o. Turn over the answer 
key and check your results. 
For the Pupil 
BALBOA 
Balboa was a Spaniard who had come to seek .l::!:is 
fortune in the New World. He se~tled on the island 
0 
0 
0 
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Hispaniola, but soon was deeply in debt. It seems he 
was not a good farmer. To escape from the island, he 
hid in the cargo hold of a ship. 
In his travels, Balboa made friends with Indians 
who told him of a kingdom of gold. After months of 
marching, his men were sick, hungry and tired of the 
search. An Indian guide told them they could see the 
"other sea" if they climbed to the top of a nearby 
mountain. Balboa was impressed with what he saw. He 
called it the South Sea. The Pacific Ocean had been 
discovered. 
Balboa was a Spaniard. 
He settled on the island of Hispaniola. 
It seems he was not a good far.mer. 
F 
F 
F 
0 
0 
0 
Indians told Balboa of a kingdom of gold· F 0 
Balboa was impressed when he saw the 
"other sea". 
He named it the South Sea. 
.Answer Key 
F 
F 
0 
F 
0 
F 
F 
F 
0 
0 
Sample: 
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Lessons 16 to 20 -- To develop the ability to formulate 
facts and opinions from pictures 
and reading selections. 
For the Teacher 
Purpose: To make up logical opinions based on factual 
reading material. 
Directions: Provide each group with a reading selection and 
allow five minutes for reading and discussion. 
Come together for a 10 minute class discussion to 
decide such things as:-
a. if·fact or opinion was made. 
b. if the opinion is: 
1. good and re~ted to the material. 
2. good but not related to the material, 
c. making new opinions. 
For the Pupil 
YELL~JSTONE NATIONAL PARK 
Yellowstone National Park which is located in 
Wyoming has more than 10,000 geysers, hot springs, poo~, 
steam jets and mud volcanoes. 
The most famous geyser ii the park is named uold 
Faithful." Approximately every hour the geyser blows. 
Tons of hot water and steam gush out of the earth. 
This spurt of water sometimes reaches heights of 150 
feet in the air and lasts for only four minutes. 
The only two other places in the world where 
geysers may be seen are Iceland and New Zealand. 
A complete copy of the lessons may be found in the Appendix. 
0 
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TESTS 
Two ~orms of a test adapted from the fact and opinion 
1 lessons of Ferrara were constructed. These were used to de-
termine the growth in the ability to discern between fact and 
opinion as a result of the 20 lessons. 
Sample Test Item: 
For the Teacher 
Directions: The stories you are going to read are like 
stories you read in a newspaper. Newspaper 
stories are made up of facts and the opinions of 
t'he writer • 
After you read each story y0u will find some 
statements taken from the story. Read each 
statement and decide whether it is a fact or an 
opinion. 
If the statement is a fact, put a circle around 
the F in this manner: ® 
If the statement is an opinion, put a circle 
around the 0 in this manner: @ 
For the Pupil 
Heidi by Johanna Spyri takes place in the SWiss 
Alps. It is the story of a little girl and her grand-
father. You can taste the brown bread and the golden 
cheese. You can see the sunset on the snow-capped 
Alps. Everything seems real as you read about this 
little Swiss girl and the many things that happen to 
her. 
1William Ferrara, "The Ability of Fifth Grade Children 
to Discriminate Between Fact and Opinion" (unpublished Master's 
thesis, Boston University, 1956). 
c 
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Johanna Spyri also wrote another book about the 
adventures of Heidi, called Heidi ~rows Up. 
Heidi by Johanna Spyri takes place in the 
Swiss Alps. 
It is the story of a little girl and her 
grandfather. 
You can taste the brown bread and golden 
cheese. · 
Everything ~eems real as you read about 
this little girl. 
Johanna Spyri also wrote Heidi Grows Up. 
.Answer Key for the Teacher 
F 
F 
0 
0 
F 
1. There were 88 items, 44 in each form. 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
2. A split-half reliability was found for each form. 
On form A, the reliability was established at .81, 
and on form B, at .84. 
3. The tests were administered as follows: Three 
groups took test A before the teaching of the 
actual lessons b~gan and three groups took form B. 
The procedure was reversed at the end of lesson 20. 
Those who took A were given form B, and those who 
took B were given form A for the final evaluation. 
The tests were administered in two sittings on the 
0 
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same day. There was no specified time element, but 
the children were encouraged to work as rapidly as 
they could. ~he testing required approximately 30 
minutes for each form. 
4. C0pies of the tests with scoring key.~· may be found 
in the Appendix. 
POPULATION SELECTION 
The students participating in the study represent five 
Massachusetts communities: Brookline, Lynn, Medford, Medway, 
and Topsfield. One hundred seventy-four students were in-
cluded in the study; 85 in grade four and 89 in grade five. 
The classes participating were grouped heterogeneously and the 
~ I.Q. scores ranged from 72 to 154 with a mean score of 110. 
0 
T;B;lACHING AND EVALUATING THE LESSONS 
The students were grouped heterogeneously in groups of 
threes within ~ach participating class. The class progressed 
as a unit throughout each lesson. 
At the beginning of each class, the lesson sheet was 
distributed and the answer key placed face down on the desk. 
After the children had read the selection, they discussed it. 
The secretary wrote the answers dictated by the group. Each 
. 
group check'ed their work with the answer key. As a c0nclusion, 
a discussion period followed each lesson to clarify any doubts. 
The actual use of the lessons required four weeks. One 
lesson was developed each day. The initial testing and evalu-
0 
0 
0 
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ation testing each required one day exclusive of this period. 
Lessons one to 15 were planned to last approximately 10 
minutes. Lessons 16 to 20 would be of 15 minutes duration 
each. 
The results of the tests are presented in the following 
chapter. 
0 
0 
CHAPTER III 
.ANALYSIS OF DATA 
The data were analyzed to discover the ability to dis-
tinguish fact and opinion for: 
1. The totahpopulation in grade four. 
2. The total population in grade five. 
3. Boys and girls separately in each grade. 
Table I shows the distributions of scores on Tests I 
and II for Grade four. 
TABLE I 
DISTRIBUTION OF SCORES FOR GRADE FOUR 
41-43 • • • • 
38-40 • • • • 
3 5-3 7 • • • • 
32-34 • • • • 
29-31 • • • • 
26-28 • • • • 
23-25 • • • • 
20-22 • • • • 
-17-19 •••• 
Test I 
f 
3 
16 
13 
18 
9 
15 
3 
7 
1 
M = 33.81 
o- ~ 5.76 
Test II 
f 
27 
27 
11 
13 
2 
3 
2 
M = 37.65 
<S • 4.44 
The highest possible score was 44. The scores on Test 
c=) I ranged from 19-43 with a mean of 33.81, and on Test II from 
36 
0 23-43 with a mean of 37.65 
0 
0 
Table II shows the comparison of mean scores on Tests 
I and II for the fourth grade. 
Test 
I 
II 
TABLE II 
COMPARISON OF MEAN SCORES ON 
TESTS I .AND II. 
F. OR GRADE FOUR 
N M SD SEm 
85 33.81 5.76 .62 
85 37.65 4.44 .48 
Diff SEDiff· 
.78 
C.R. 
The mean score on Test I was 33.81 compared with 
37.65 for Test II. The critical ratio of 4.92 shows that 
this difference is statistically significant in favor of Test 
II. 
Table III shows the distributions of scores on Tests 
I and II for Grade five. 
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TABLE III 
DISTRIBUTION OF SCORES FOR GRADE.FI~ 
42-44 • • 
39-41 • • 36-38 • • 
33-35 • • 30-32 • • 27-29 • • 24-26 • • 21-23 • • 18-20 • • 
• 
• 
• 
• 
• 
• 
• 
• 
• 
Test I 
f 
10 
22 
11 
14 
12 
6 
10 
2 
2 
M = 34.42. 
o- - 6.33 
Test II 
f 
20 
35 
24 
7 
2 
1 
M = 39.04 
6 = 3.12 
f 
The highest possible score was 44. The scores on 
~ Test I ranged from 18 to 44, and on Test II,from 27 to 44, 
with means of 34.42 and 39.04 for Test I and Test II re-
0 
spectively. 
Table IV shows the comparison of mean scores on Tests 
I and II for Grade five. 
Test N 
I 89 
II 89 
TABLE IV 
COMPARISON OF MEAN SCORES ON 
TESTS I AND II 
FOR GRADE FIVE 
M SD SEm Diff SED iff 
34.42 6.33 .67 
4.62 .74 
39.04 3.12 .33 
C.R. 
6.24 
0 
0 
0 
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The mean score for Test I was 34.42 compared with 
39.04 for Test II. The critical ratio of 6.24 shows that this 
dif~erence is statistically significant in favor of Test II. 
Table V shows the distribution of scores on Test I for 
girls and boys 'in Grade four. 
TABLE V 
DISTRIBUTION OF SCORES FOR GIRLS AND 
BOYS OF GRADE FOUR - TES.T I 
41-43 • • • 38-40 • • • 
35-37 • • • 32-34 • • • 
29-31 • • • 26-28 • • • 
23-25 • • • 
20-22 • • • 
17-19 • • • 
• 
• 
• 
• 
• 
• 
• 
• 
• 
Girls 
f 
1 
8 
5 
8 
5 
9 
3 
5 
0 
M = 31.08 
6 = 6.09 
Boys 
f 
2 
8 
8 
10 
4 
6 
0 
2 
1 
M = 33.09 
(5 = 5.58 
The girls' scores ranged from 20-41 with a mean of 
31.08, and the boys' from 17-43 with a mean of 33.09. 
Table VI shows the comparison of mean scores of boys 
and girls in Grade four on Test I. 
•• 
Group N 
39 
TABLE VI 
COMPARISON OF :MEAN SCORES OF BOYS .AND 
GIRLS OF GRADE FOUR - TEST I 
M SD Diff 
Girls 44 31.08 6.09 .91 
Boys 41 33.09 5.58 .87 
2.01 1.25 
C.R. 
The mean score for the girls of Grade ,four. on Test I 
was 31.08 and for the boys 33.09. The critical ratio of 1.52 
shows the difference is not statistically significant. It 
favors the boys. 
Table VII shows the distribution of scores on Test II 
for girls and boys ·mn Grade four. 
TABLE VII 
DISTRIBUTION OF SCORES FOR GIRLS AND 
BOYS OF GRADE F0UR - TEST II 
Girls Boys 
f f 
41-43 • • • • 14 13 
38-40 • • • • 12 15 
35-37 • • • • 7- 4 
32-34 • • . • 7 6 
29-31 • • • • 1 1 
26-28 • • • • 2 1 
23-25 • • • • 1 1 
M = 37.44 M: 37.89 
0- 4.56 o: 4.32 
0 
0 
0 
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The girls' scores ranged from 25-43 with a mean of 
37.44, and the boys' from 24-43 with a mean of 37.89. 
Table VIII shows the comparison of mean scores for boys 
and girls in Grade four on Test II. 
Group N 
T.ABLE VIII 
COMPARISON OF MEAN SCORES OF BOYS .AND 
GIRLS,OF GRADE FOUR- TEST II 
M SD Diff 
Girls 44 37.44 4.56 .68. 
Boys 41 37.89 4.32 .67 
.45 .95 
C.R. 
.47 
The mean score for the girls of Grade four on Test II 
was 37.44 and for the boys 37.89. The critical ratio of .47 
shows this difference was not statistically significant. It 
f-avored the boys. 
Table IX shows the distribution of scores on Test I 
for girls and boys in Grade five. 
0 
0 
0 
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TABLE IX 
DISTRIBUTION OF SCORES FOR GIRLS AND 
BOYS OF GRADE FIVE - TEST I 
Girls Boys 
f f 
42-44 • • • • 7 3 
39-41 • • • • 8 14 36-38 • • • • 7 4 
33-35 • • • • 3 11 
30-32 • • • • 7 5 
27-29 • • • • 1 5 
24-26 • • • • 4 6 
21-23 • • • • 1 1 18-20 • • • • 1 1 
M = 35.05 M= 33.94 
6- 6.51 0: 6.09 
The highest possible score was 44. The girls' score 
ranged from 18-44 with a mean of 35.05, and the boys' had the 
same range with a mean of 3 3. 94. 
Table X shows the comparison of mean scores of boys and 
girls in Grade five on Test I. 
Group N 
Girls 39 
Boys 50 
T.ABLE X 
COMPARISON OF MEAN SCORES OF BOYS AND 
GIRLS OF GRADE FIVE - TEST I 
M SD SEm Diff SED iff 
35.05 6.51 1.04 
1.11 1.34 
33.94 6.09 .86 
C.R. 
~.82 
42 
The mean score for the girls of Grade five on Test I 
was 35.05 and for the boys 33.94. The critical ratio of .82 
shows this difference was not statistically significant. It 
favored the boys. 
' Table XI shows the distribution of scores on Test II 
for girls and boys in Grade five. 
TABLE XI 
DISTRIBUTION OF SCORES FOR GIRlS AND 
BOYS OF GRADE FIVE - TEST II 
42-44 • • • 
39-41 • • • 
36-38 • • . 
33-35 • • • 
30-32 • • • 
27-29 • • • 
• 
• 
• 
• 
• 
• 
Girls 
f 
9 
16 
12 
2 
0 
0 
M = 39.88 
6 = 3.84 
Boys 
f 
11 
19 
12 
5 
2 
1 
The highest possible score was 44. The girls' scores 
ranged from 33-44 with a mean of 39.88, and the boys' from 
.,. 
27-44 with a meap. of 39.76. 
Table XII shows the comparison of mean scores of boys 
and girls in Grade five on Test II. 
0 
0 
0 
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TABLE XII 
COMPARISON OF MEAN SCORES OF BOYS AND 
GIRLS OF GRADE FIVE - TEST II 
Group N M SD SEm 
Girls 39 39.sa 3.84 .62 
Boys 50 39.76 4.38 .62 
Diff SED iff 
.12 .87 
C.R. 
.13 
The mean score for the girls of Grade five on Test II 
was 39.88 and for the boys 39.76. The critical ratio of .13 
shows this difference was not statistically significant. It 
favors the girls. 
CHAPTER IV 
SUMMARY ~ CONCLUSIONS 
Twenty lessons.designed to teach children to dis-
criminate between fact and opinion were developed as well as 
two for.ms of a test to measure this ability. The tests were 
administered before and after th~ lessons to 85 children ~n 
three classrooms in Grade four, and 89 children in three 
classrooms in Grade five. aplit half reliabilities were es-
tablished for the tests, .81 for Form A and .84 for Form B. 
The testing and teaching were done by the classroom 
teachers. The test results were analyzed and the following 
conclusions may be drawn: 
1. It appears that children in Grades four and five can 
be taught this ability. 
a. The mean score in Grade four on Test I was 33.81 
and 0n Test II 37.65. This was a statistically 
significant difference. 
b. The mean score on Test I in Grade fiv~ was 34.43 
and on Test II 39.04. This d~fferenee was 
statistically significant. 
I 
2. There was little difference between the scores of 
the boys and girls. 
45 
a. The mean score :for the girls in Grade :four was 
31.08 and for the boys 33.09. 
b. The mean score for the girls in Grade five was 
35.05 and for the boys 33. 94. 
c. None of these differences were satistically 
significant. 
0 
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Direction Sheet 
1. A fact is a statement that is tnue. 
2 • .An opinion is a statement which may or may not be true 
depending upon a person's own feelings, thoughts or 
beliefs. 
3. The stories you are going to read are like stories you 
read in a newspaper. Newspaper stories are made up of 
facts and the opinions of the writer. 
4. After you read each·story yeuwill find some statements 
taken from the story. Read each statement and decide 
whether it is a fact or an opinion. 
5. If the statement is a fact put a circle around the F in 
this manner: ® 
6. If the statement is an opinion, put a circle around the 0 
in this manner:- @ 
SAMPLE: 
John Smith and James King of the ~ifth and sixth 
grades of the Madison School, Bangor, Maine, will visit the 
United Nations buildings in New York Oity next weekend. The 
boys' teachers will go with them. The trip was a prize for 
the winners of the best composition on What America Means to 
Me. Pupils of the fourth, fifth, and sixth grades entered 
the con test. 
The United Nations buildings which the boys will 
visit are the most popular places in New York for visitors. 
It will take eighty guides to show the people around. It 
will be a weekend the. t they will not forget. 
1. James and John go to the Madison School . F 0 
u 
2. 
). 
4. 
0 
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Pupils of the fourth, fifth, and sixth grades 
entered the oontest. 
The United Nations buildings are the most 
popular plaoes in New York for visitors. 
It will be a weekend they will not 
BOSTON UNIVERSITY 
EDUCATION LIBRARY 
forget. 
F 0 
F 0 
F 0 
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MONKEY ON THE LOOSE 
A monkey escaped from his cage this afternoon at 
Bailey Brothers Circus. The Four Daring Horsemen were about 
to begin their act when suddenly the audience broke into 
laughter. The performers-did not know·what had happened. 
The audience did not seem to be paying any attention to 
them. Instead they were watching a small monkey who was 
jumping around in the stands. 
Circus attendants tried to catch him but it was im-
possible. When he stole a woman's hat and put it on his 
head the audience went wild. The show was unable to go 0n. 
After twenty minutes, two clowns cornered him between 
the band stand and the side of the tent. Finally they 
managed to catch him by throwing a sack over him. No one 
seems to know how he got out except the monkey and he won't 
tell. 
The Four Daring Horsemen were about to begin their 
act when suddenly the audience broke into 
laughter. F 0 
The performer did not know what had happened. F 0 
Circus attendants tried to catch him but it was 
impossible. F 0 
When he stole a woman's hat and put it on his own 
head the audience went wild. F 0 
Finally they managed to catch him by throwing ·a 
sack over him. F 0 
0 
0 
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THE WORLD'S GREATEST RODEO 
April 12 - 13 - 14 
Saturday * Sunday * Monday 
County Fair Grounds 
2:30 P. M. 8:00 P. M;. 
Tickets 
$1.20 $1.70 $2.00 
This is the world's greatest rodeo. F 
The rodeo will 'be held April 12, 13, 14. F 
Every act will thrill you. F 
The rodeo will 'be held at the County 
Fair Grounds. F 
The greatest riders of the West will 
thrill you as they ride the 25 
wildest horses in the country. F 
Fifty performers will take part. F 
Tickets will cost $1.20 to $2.00.~ F 
The rodeo will take place at 2:30 P. M. 
and 8:00 P. M. F 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
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FOR THE TIME OF YOUR LIFE 
VISIT 
LAKE .ARROW HEAD 
Located in the heart of the mountains 
The most beautiful vacation spot in the East 
SWIMMING BOATING HIKING FISHING 
You'll feel right at home in one of our comfortable cabins. 
$60. per week 
***************** 
Open June 30 to September 30 
YOU'LL NEVER FORGET YOUR LAKE ARROWHEAD VAC1£TION! 
For reservations write to Lake Arrowhead, Cove County, Maine 
You will have the time of your life at Lake 
Arrowhead, F 0 
Lake Arrowhead is located in the heart of the 
mE>untains. F 0 
You may go swimming, boating, hiking. F 0 
You will feel right at home in one of the 
comfortable cabins. F 0 
The cabins cost $60. per week. F 0 
You will never forget your Lake Arrowhead 
vacation. F 0 
Lake Arrowhead is open from June 30 to 
September 30. F 0 
0 
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THE PILGRIMS SETTLE PLYMOUTH 
The Pilgrim story goes back to the little village of 
Scrooby. They did not call themselves Pilgrims at first. 
A Pilgrim is a traveler and they never dreamed that they 
would travel far. 
One of the youngest Pilgrims at Serooby w~s William 
Bradford who grew to be a leader of the Pilgrim colony in 
the New World. He was a brave and intelligent man and the 
author of the book Of Plimouth Plantation. 
The king of England signed a law forcing every 
Englishman to attend the Church of England. .Although the 
Pilgrims disliked doing it, they began to worship at night 
in secret. Finally, however, some were caught and im-
prisoned. This forced them to their decision to leave their 
native lend for religious freedom. 
A Pilgrim is a traveler. F 0 
They never dreamed of traveling. F 0 
Bradford was brave and intelligent. F 0 
He wrote Of Plimouth Plantation. F 0 
They disliked worshipping in secret. F 0 
Some were caught and imprisoned. F 0 
0 
0 
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BOY SCOUT HERO 
Donald Quinn of Troop 126 told reporters that he was 
fishing at Lake Royal when he heard cries of "Help" from 
samewhere in the middle of the water. Donald plunged into 
the lake and swam to the drowning bey. 
"Just as I got to him he went under," said Donald. 
"I went down after him. I guess he didn't know what he was 
doing. He tried to fight me." 
After giving James first aid, Donald stopped a passine 
car. The doctor said that if it hadn't been for Donald's 
first aid the boy might have died. 
Donald Quinn of Troop 126 was fishing at Lake 
Royal when he heard cries of "Help" from some-
where in the middle of the water. F 0 
Donald plunged into the lake. F 0 
"I guess he didn't know what he was doing." F 0 
After giving James first aid, Donald stopped a 
passing car. F 0 
"If it hadn't been for Donald's first aid the 
boy might have died." F 0 
0 
0 
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INDEPENDENCE DAY CELEBRATION 
Rhode Islanders celebrated the 4th of July with an 
Independence Day parade. Seventeen bands from high· schools, 
churches, and other organizations marched down Main S~reet 
this morning. 
The best feature of the parade was the Marine Band. 
One hundred and fifty men in full dress uniforms thrilled 
everyone with their playing and marching. 
Before each band came a float. The floats were 
built by the Rhode Island department stores. Each one stood 
for some scene in American history. The parade was the most 
colorful one Rhode Islanders have ever seen. 
Rhoqe Islanders celebrated the 4th of July with 
an Independence Day parade. F 0 
The best feature of the parade was the Marine 
Band. F 0 
One hundred and fifty men thrilled everyane 
with their playing and marching. F 0 
The floats were built by the Rhode Island 
aepartment stores. F 0 
The parade was the most colorful one Rhode 
Islanders have ever seen. F 0 
0 
58 
CHILDREN HEAR CONCERT 
O~er 500 students and teachers of the Jefferson City 
schools were thrilled yesterday by the Jefferson City 
Concert O~chestra. 
At 2:30 P.M., the hour and a half pregram began. AS 
the last person was seated, a hush fell over the high school 
auditorium. Arthur Roth, the conductor, lifted his baton 
and suddenly the hall was filled with the sparkling music 
of a Sousa march. The program also included music by Liszt, 
Brahms, C.b,opin, and Grieg. The selection which seemed to be 
the favorite of the children was "In the Hall of the 
< 
Mauntain King" from the Peer Gynt Suite by Grieg. This 
number with its crashing ending brought the concert to a 
close. 
The Jefferson City Orchestra is made up of 75 men and 
women who like to play music in their spare time. Arthur 
Roth, who has been conductor of the orchestra for five 
years, is one of the best musicians in New England. He 
studied both in this country and in Milan, Italy. 
Over 500 students and teachers of the Jefferson 
City Schools were thrilled yesterday afternoon 
by the Jefferson City Orchestra. F 0 
At 2: 30, the hour and a half program began. F 0 
.Arthur Roth was the c onduetor. F 0 
The program also included music by Liszt, Brahms, 
Chopin ·and Grieg. F 0 
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The favorite selection seemed to be "In the 
Hall of the Mountain King." F 0 
Arthur Roth is one of New England's best 
musicians. F 0 
He studied both in this country and in Milan, 
Italy. F 0 
I 
The Jefferson City Orchestra is made up of 
75 men and women. F 0 
0 
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ALWAYS CRISP 
POPPIES 
AMERICA'S FAVORITE CEREAL 
in the blue and yellow box 
M0re muscle power with every pite 
Tastier than any other cereal 
Made from corn and barley. 
Only 33¢ a box • • • • • • • 42¢ for the GIANT SIZE 
Made by the Sun Cereal Company 
' 
Poppies is America's favorite cereal. F 
Poppies gives more muscle power with every 
M~. F 
0 
0 
Poppies are made from corn and barley. F 0 
Poppies come in a blue and yellow box. F 0 
Poppies cost 33¢. F 0 
The giant size costs 42¢. F 0 
Poppies cost so much because they were 
always crisp. F 0 
Poppies are tastier than any other cereal. F 0 
Poppies are maae by the Sun Cereal Company. F 0 
0 
0 
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CITY HIGH BEATS DEAN 
The Y.M.C.A. was the scene of great excitement last 
night, when the City High School played Dean in a thrilling 
game of basketball. T~e game, the final of the year for 
City High, left them with a score of 12-7. This looks like 
their poorest record in several years. 
Joe Whi·te had been ·scoring high for Dean in the first 
half. Toward the middle of the second half, he brake his 
wrist when he was knocked to the floor by one of the City 
High's players. He was replaced by Bobo Bradford. 
The team will miss Joe White's fine playin~ next week 
when Dean enters the team in the New England Junior College 
games. 
The Y.M •. O.A. was the scene of great excitement 
last night, when City High School played Dean 
in a thrilling game of basketball. F 0 
The game was the final game of the. year for City 
Hi~. F 0 
The season score for City High was 12-7. F 0 
This looks like their poorest record in many 
years. F 0 
White was knocked to the floor by one of City 
High's players. F 0 
Joe White was replaced by Bobo Bradford. F D 
The team will miss Joe White's fine playing. F 0 
0 
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Book.Reviews 
The Adventures of Tom Sawyer is a wonderful book for 
both boys and girls. It tells the story of young Tom and . 
" his friends and the many exciting adventures they have. 
The whole town thought Tom and Becky were lost 
forever. How they wandered through a cave f!ive miles lamg 
is one ef the most exciting parts of the book. One of the 
chapters tells how Tom got his "friends to whitewash the 
fence for him. The way in which he did it is one of the 
funniest ehapte~s. 
Some of the other p~rsons in the story are Huck Finn, 
Ihjun Joe, Aunt Polly, and a band of bold pirates. Mark 
Twain, who wrote the book, is considered one of America's 
greatest authors. 
The book tells the story of ypung Tom and his 
fri.ends and the many exciting adventures they 
have. F 0 
The whole town thought Tom and Becky were lost. F 0 
How they wandered through a cave f'i ve mile·s long 
is one of the most exciting parts. F 0 
One chapter tells how Tom got his friends to 
whitewash the fence. F 0 
The way in which he did it makes this chapter 
one of the funniest. F 0 
The book is written by Mark Twain. F 0 
0 
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PUPilS PRESENT AMERICAN SCENE 
The story of America was.presented in song and dance 
by the pupils of Public School 27 last night in a musical 
program. 
The show was called The American Scene. It was per-
formed with all the zip of a real New York show. Through 
songs, skits, and danees, the program told the story of 
America from the days of the Revolutionary War right through 
to the present. 
One of the most laughable acts was that of a comedy 
number called "Br~aking in a Horse." The act which the 
audience seemed to like the best was a scene from the life 
of Tom Sawyer. Another group dressed in the clothes of the 
1920's, danced the Charleston. A 12-foot map of the United 
States, painted by the children, made a perfect background 
for the show. 
About 200 people were in the audience. 
The show was called The American Scene. F 0 
It was performed with all the zip of a real 
New York show. F 0 
One of the most laughable acts was that of a 
comedy number called "Breaking a Horse." F 0 
The aet the audience seemed to like best was a 
scene from the life of Tom Sawyer. F 0 
' Another group dressed in the clothes of the 
1920's danced the Charleston. F 0 
A 12-foot map of the United States made a per-
feet background for the show. F 0 
About 200 eople were in the audience. F 0 
0 
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Book Review 
Alice in Wonderland by Lewis Carroll has long been a 
favorite with persons of all ages. If you don't believe 
rabbit holes are magic, just ask Alice. No witch's brew 
cGuld ever do all of the things that happened to Alice the 
day she followed the white rabbit into his hole. 
If you like sensible books, you won't enjoy Alice in 
Wonderland. You will laugh at the humorous talk of Alice, 
the March Hare, arid the Mad Hatter. The poems ~'The Lobster 
Quadrille" and "The White Knight's Talett are from this book. 
Alice in Wonderland by Lewis Carroll has long 
been a favorite with persons of all ages. 
If you like sensible books you won't enjoy 
Alice in Wonderland. 
You will laugh at the humorous talk of Alice, 
the March Hare, and the Mad _Hatter. 
"The Lobster ~uadrille" and "The White 
Knight 's Tale" are peems •. 
************************** 
F 0 
F 0 
F 0 
F 0 
Heidi by Johanna Spyri takes place in the Swiss Alps. 
It is the story of a little girl and her grandfather. You 
can taste the brown bread and the golden cheese. You can 
see the sunset on the snow-capped Alps. Everything seems 
real as you read about this little SWiss girl and the many 
things that happen to her. 
Johanna Spyri also wrote'another book about the 
adventures of Heidi called Heidi Grows Up. 
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Heidi by Johanna Spyri takes place in the Swiss 
.Alps • F 0 
It is the story of a little girl and her grand-
father, F 0 
You can taste the brown bread and golden cheese. F 0 
Everything seems real as you read about this 
little girl. F 0 
Johanna Spyri also wrote Heidi Grows UJ2. F 0 
0 
0 
0 
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·THE AIR AGE 
Wilbur and Orville Wright would not believe their 
eyes if they could see a jet plane z0om across the sky. In 
1903, when they flew the first engine-driven airplane, they 
never dreamed that one day men would be flying faster than 
the speed of sound. 
Sound travels about 750 miles per hour. It takes a 
certain time fc:>r sound to reach the ears. That is why you 
someti~es see a.flash of lightning before you hear the clap 
of the thunder or see the batter hit the ball before you 
hear the crack or the bat when it meets the ball. For the 
same reason, that is why you sometimes hear a jet, but when 
you look for it, it is gone. 
In 1903, men would have thought it impossible that 
planes could ever fly raster than the speed of sound. some 
men believed that a plane would go to pieces if it flew 
that fast. We know they were wrong. The F-100 is said to 
be the fastest plane in the skies today. More and more uses 
are being found for the plane. It has become our most use-
ful servant. Soon most people will be driving their own 
planes instead of their own automobiles. 
The Wright Brothers never dneamed that one day 
men would be flying faster than the speed of 
sound. 
Sound travels about 750 miles an hour. 
The F-100 is the fastest plane in the skies 
today. 
F 0 
F 0 
F 0 
0 
tJ 
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The airplane has become our most useful servant. F 
Soon people will be driving the'ir own planes 
instead of their own cars. 
Some men believed a plane would go 'to pieces if 
it flew faster than the speed of sound. 
I . 
F 
F 
0 
0 
0 
0 
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:ANSWER KEY TO TESTS 
Form A: 
RODEO LAKE ARROWHEAD· BOY SCOUT HERO IND. DAY CELEBRATim 
1. 0 1. 0 
2. F 2. F 
3; 0 3. F 
4. F 4. 0 
5. 0 5. F 
6. F 6. 0 
7. F 7. F 
8. F 
PILGRIMS 
1. F 
2. 0 
3. 0 
4. F 
5. 0 
6. F 
Form B: 
POPPIES 
1. 0 
2. 0 
3· F 
4· F 5. F 
6. F 
7. 0 
8. 0 
9. F 
.AMER. SCENE 
1. F 
2. F 
3. 0 
4. 0 
5. F 
6. 0 
7. F 
MONKEY 
1. F 
2. 0 
3· 0 4. F 
5. F 
CITY HIGH 
1. 0 
2. F 
3. F 
4. 0 
5. F 
6. · F 
7. 0 
1. 
2. 
3. 
4. 
. 5. 
BOOK REVIEWS 
1. 0 
2. 0 
3. 0 
4. F 
5. F 
6. F 
7. 0 
8. 0 
9. F 
F 
F 
0 
F 
0 
1. F 
2. 0 
3. 0 
4. F 
5. 0 
CHILDREN HEAR CONCERT 
1. 0 
2. F 
3. F 
4. F 
5. 0 
6. 0 
7. F 
8. F 
TOM SAWYER 
1. F 
2. 0 
3. 0 
4. F 
5. 0 
6. F 
AIR AGE 
1. 0 
2. F 
3. 0 
4·. 0 
5. 0 
6. F 
Twenty Lessons with Directions 
for the Teaching of 
FACT AND OPINION 
0 
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Lessons for Teaching Fact and Opinion 
Teachers Instructions~ 
Lesson I 
Give each child a sheet with a formal definition of 
faet with examples and a formal definitien of opinion with 
five samples. At the same time put up on the display board 
or some .suitable place a copy of each definition to be left 
there for the duration of the lessons. Then say: "We have 
been talking lately about the difference between fact and 
opinion. On this sheet there are definitions and examples 
of fact and opinion. (Name), will you please read the 
definitien of fact. ____ Now, (Name), will you please read 
the two samples. Notice that each follows the definition of 
a fact. ___iName), will you please read the definition of an 
opinion. (Name), will you please read the two examples 
of an opinion. Notice that both of these sentences follows 
the definition of an opinion." Then say: 
"At the bottom of the sheet there are six more 
sentences. (Name), will you please read number one? Do 
you think this is a fact or an opinion? _Wh~?" Continue 
in this way until all six sentences have been read. Then 
say: 
"Look this sheet over carefully and look at the defi-
nitions on the wall. On (name day of the next lesson) we 
n will talk more about fact and opinien." 
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F AOT .AND OPINION --- Lesson I 
Definitions and Examples 
A FAOT is anything that actually happens in time and spaee; 
a statement that is certainly and strictly true. 
1- Today is (put in the date of the lesson). 
2 - John is a boy. 
********** 
AN OPINION is a belief; what one thinks about any subject. 
1 - Dogs make the best pets. 
2 - Boating is lots of fun. 
********** 
1 - Snow is white. 
2 - The fall leaves are beautiful. 
3 - Oats are very intelligent. 
4 - Plants need water. 
5 - Wool comes from sheep. 
6 - Red is a very pretty color • 
. · 
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~ Lessons for Teaching Fact and Opinion 
Teachers Instructions 
0 
Lessons II through V 
Pass out the·worksheets face up and the answer sheets 
face down, giving one of each to a group. Then say~ 
"Read the directions at the top of this sheet. Work 
together and when you are finished check your answers by 
turning over the answer sheet. Work quickly and don't peek. 
In five minutes we will talk about the answers." Allow five 
minutes and then say: "All right, now let's talk about the 
answers. Number one is a fact. How many got it right? 
Good! Who has an idea why this statement is a fact?" (Call 
on pupils until a satisfactory answer is given or if no one 
knows the teacher may suggest one.} 
(Sample Reasons for Faet 
It really happens in time and space. 
There could be no argument about the statement • 
.Anyone could and would see that it is true.} 
****** 
(Sample Reasons for Opinion 
It's only something that someone believes is rig~t. 
Some people may disagree with the statement. 
It involves telling someone else's feelings. 
It tells someone's idea about good or beauty and 
ideas about these are different.) 
****** 
0 
n 
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"Now let's lo~k at number 2. Why is this marked a fact?" 
(Continue this·until all items have been discussed then 
say: "Put these away now and on (Day of next lesson) we'll 
do another paper together on faet and opinion." 
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\. FACT AND OPINION --- Lesson II 
Read the short story. Read the sentences. Put a cheok ( 
beside each sentence that tells a fact. See how quick 
yGu can be. Use answer sheet A to correct. 
**** ~
There are two ways in which mammals are different 
from e>ther animals. First, they have fur er hair and 
second, they feed their babies milk. The blood of every 
mammal stays at almost the same temperature all the time. 
So we say they are warm-blooded. Mammals have lungs which 
help to get air into the b<?dY. Mammals must have air to 
live. We have an excellent collection of mammal pictures 
in our book. 
1 - Mammal babies are fed milk. 
2 - They all have fur or hair. 
3 - Mammals need air to live. 
4 - They are warm-blooded. 
5 - We have an excellent collection of mammal 
pictures in our book. 
Answer Sheet A 
1- F 
2 - F 
3 - F 
4 - F 
5 - 0 
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FACT AND OPINION --- Lesson III 
Read the short story. Read the sentences under it. Put a 
check beside each sentence that gives an opinion. Work 
quickly. Use answer sheet B to correct. 
**** Reptiles 
Reptiles have scale:s.on their bodies and either very 
short legs or no legs at all. Their bleed changes tempera-
ture and so we call them cold-blooded animals. Some people 
keep snakes as pets but you must always be care:rul in 
handling tham. The reptile :family includes snakes, alliga-
tors, crocndiles, lizards and turtles. 
1 - A reptile is :run to own as a pet. 
2 - The little scales that cover a snake's body are 
quite beauti:rul. 
3 - Because their legs are short a turtle's walk is 
very :runny. 
4 - Reptiles are all cold-blGeded. 
5 - Children enjoy watching reptiles • 
.Answer Sheet B 
1 - 0 
2 - 0 
3 - 0 
4 - F 
5 - 0 
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FACT AND OPINION --- Lesson IV 
Read the short story. Read the sentences under it. Put a 
check ( ) beside each sentence that tells a fact. See 
how qui,ck you can be. Use answer sheet 0 to correct. ' 
****** Days and Nights 
Our planet Earth is shaped like a big ball and re-
volves continually around the Sun. we are happy to see the 
sunrise each morning. The sun is our s0urce of light and 
heat. If you think of a match ·or a lamp you can realize 
that all lights are hot. When the part of the world in 
which we live is turned toward the sun we have day and when 
it is turned away we have night. 
1 - We are happy to see the sunrise every day. 
2 - All lights are hot. 
3 - The sun gives· light and heat. 
4 Our Earth is shaped like a ball. 
5 - Our Earth revolves around the sun. 
.Answer Sheet c 
1 - 0 
2 
- F 
3 - F 
4 - F 
5 - F 
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FACT AND OPINION --- Lesson V 
Read the short story. Read the sentences under it. Put. a 
check ( ) beside each sentence that gives an opinisn. 
Work quickly. Use answer sheet D·to correct. 
****** Your Body 
Your body is made of many parts which work together. 
The heart pumps blood through the body and the lungs bring 
in air. Your food goes down a tube to the stomach which 
grinds it up for your body to use. Your muscles pull up and 
down as you move. Children enjoy learning about their 
bodies. 
1 - The human body is a remarkable mechanism. 
2 - We like to use our muscles in running and jump-
ing. 
3 - Your fo.od goes down a tube to the stama.ch. 
4 ... The way our hearts pump blood through the body 
is fascinating. 
5 - Children enjoy learning about the many parts of 
their bodies. ' 
.Answer Sheet D 
1 - 0 
2 - 0 
3 - F 
4 - 0 
5 - 0 
76 
Lessons for Teaching. Fact and Opinion 
Teachers Instructiens 
Lessons VI through X 
Children are to work in groups of three with one 
child te a~t as secretary of his group. Each group gets a 
copy of the selection and an answer sheet. Oral directions 
to be given with each of the five lessons are as follows: 
"You are to read each paragraph carefully. Notice 
that each sentence is numbered. The bottom of the page is 
divided into two columns: Fact and Opinion. I want you to 
decide whether each sentence in the paragraph is a fact or 
an opinion. Then put the NUMBER of that sentence in the 
correct column. Remember, do not copy the sentence - put 
only the number in the column. Work as quickly as you can. 
When you have finished, turn your answer sheet over and 
correct yeur work." 
After the groups have completed the exercise, an 
oral discussion is to fellow. Take each sentence and call 
upon different children to tell what they think makes each 
sentence either a fact or an opinion. Refer, if necessary, 
to the definitions of fact and opinion given in the first 
lesson. 
0 
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FACT AND OPINION --- Lesson VI 
THE NORSEMEN 
1. Nothing could be more exciting than the story or 
' 
our country. 2. The Northmen or Norsemen lived in Iceland. 
3. One group or Norsemen were pirates called Vikings. 
4. Everyone reared the Vikings. 5. Leir Ericson was a 
Norseman who discovered Vinland. 
FACT 
-
OPINION 
.ANSWER KEY 
FACT OPINION 
-
2. 1. 
0 
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FACT AND OPINION --- Lesson VII 
THE E:MPIRE STATE BUILDING 
1. The Empire State Building is located in New York 
City. 2. It is 1,250 feet high and has 102 floors. 
3. Everyone is fascinated by the view from the top floor. 
4. There is an observatory on the 102nd floor from which 
you can see New York City and i~s surroundings. 5. The 
view of the skyscrapers interests everyone the most. 
FACT 
FACT 
1. 
.ANSWER KEY 
OPINION 
OPINION 
). 
5. 
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FACT AND OPINION --- Lesson VIII 
EARLY IMMIGR..AN"TS 
1. The first American immigrants must have suffered 
great hardshi_ps when they first came to America. 2. There 
were no plants useful for food. 3. The northeastern coast 
of America was cold. 4. The newcomers probably spent all 
their time hunting and fishing. 5. Some of the immigrants 
moved southward and became fishermen. 
.ANSWER KEY 
FACT 
2. 
OPINION 
OPINION 
1. 
4. 
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FACT AND OPINION --- Lesson IX 
THE STATUE OF LIBERTY 
1. The Statue of Liberty as located on Bedloe's 
Island in New York harbor. 2. It weighs 225 tons and is 
301 feet, 3 inches tall from water level to the top of ~he 
torch. 3. There are ~Y statues in the world that are far 
more beautiful. 4. The Statue of Liberty was given by 
France to the United States to expre~s the friendship be-
tween these two ceuntries. ;. This is the most popular 
place to visit in New York. 
.ANSWER KEY 
OPINION 
OPINION 
3. 
0 
0 
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FACT AND OPINION Lesson X 
CONESTOGA WAGONS 
1. Pioneers used Conestoga wagons when they moved out 
west to the frontier. 2. Conestoga wagons were as important 
in our history as the Mayflower w~s to the Pilgrims. .3. These 
wagons were made in Pennsylvania before the Revolutionary War. 
4. The Conestoga wagons were strongly built. 5. Later these 
wagons took the place of pack mules on the frontier roads. 
6. All the pioneers liked traveling on the Conestoga wagons. 
OPINION 
.ANSWER KEY 
FACT OPINION 
-
1. 
2. 
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Lessons for Teaching Fact and Opinion 
Teachers Instructions 
Lessons XI through X:V 
Distribute a copy of the lesson and a copy of the 
answer key (turned face down}. 
Then say: "Read the following paragraphs. Look 
at the statements that follow. If the statement is one of 
fact., circle the F. If the statement is one of opinion, 
circle the o. Turn over the answer key and check your 
results." 
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FACT AND OPINION Lesson XI 
Almest as soon as the English settled in America, the 
pioneers began their march to the West. Daniel Boone was 
one of the early, and most famous, of these pioneers. He 
led his party to Kentucky through the Cumberland Cap. Boone 
and his group built a fort that later grew into a village 
called Boonesborough. The fort was safe from Indian 
' 
attacks. It was from these early settlements that we es-
tablished our American way of living. 
The pioneers began their march to the West as 
soon as they arrived in America. 
Daniel Boone was the most famous pioneer. 
He led his party to Kentucky. 
The fort at Boonesborough was safe from 
Indian attack. 
This was the beginning of our .American way of 
living. 
.Answer Key 
0 
0 
F 
0 
F 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
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FACT AND OPINION --- Lesson XII 
Japan is a mountainous country with very little farm 
land. Rice is the main crop that is raised on the farms. 
The Japanese people use practically all parts of the rice 
plant. There is no time for the farmers to rest. They are 
busy with their crops all year round. 
Rice seedlings are planted in flooded.fields. The 
people work in the hot sun all day long. By harvesting 
time, all the farmers are very tired. 
There is little farm land in Japan. 
Rice is the main crop. 
The farmers have no time t o rest. 
Rice is planted in flooded fields. 
All the farmers are tired by harvesting time. 
lUlswer Key 
F 
F 
0 
F 
0 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
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FACT AND OPINION --- Lesson XIII 
~Hawaii is the fiftieth state in the United States. 
It is said to be the most beautiful of all our states. You 
would be able to see many tropical plants and flowers. 
Honolulu is the capital of Hawaii. It is located on the 
island of Oahu. 
Most Hawaiians are skillful surfboard riders. The 
waves at Waikiki Beach are just right for this sport. An 
interesting tourist attraction is Diamond Head which is an 
inactive volcano. 
Hawaii is our fiftieth state. 
It is the most beautiful state. 
Honolulu is the oapital. 
Most Hawaiians are skillful surfboard riders. 
Diamond Head is a tourist attraction. 
.Answer Key 
F 
0 
F 
0 
F 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
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FACT AND OPINION Lesson XIV 
Balboa was a Spaniard who had come to seek his 
fortune in the New World. He settled on the island 
Hispaniola, but soon was deeply in debt. It seems he was 
not a good farmer. To escape from the island, he hid in 
the cargo hold of a ship. 
In his travels, Balboa made friends with Indians who 
told him of a kingdom of gold. After months of marching, 
his men were sick, hungry and tired of the search. An 
Indian guide told them they could see the "other sea" if 
they climbed to the top of a nearby mountain. Balboa was 
impressed with what he saw. He called it the South Sea. 
The Pacific Ocean had been discovered. 
Balboa was a Spaniard. 
He settled on the island of Hispaniola. 
It seems he was not a good farmer. 
Indians told Balboa of a kingdom of gold. 
Balboa was impressed when he saw the "other 
sea". 
He named it the South Sea. 
.Answer Key 
F 
F 
0 
F 
0 
F 
F 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
0 
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FACT AND OPINION --- Lesson XV 
The United Nations is a peace loving organization 
made up of one hundred three nations of the world. The 
buildings are located on international territory within New 
York City. This is a picturesque spot overlooking the East 
River. 
The delegates from each country meet in an attempt to 
solve world problems. Some feel the most important work is 
.t 
to settle differences between the United States and Russia. 
U Thant of Burma has recently been elected acting Secretary-
General. It is felt that he will be a good ~eader and guide 
the members to solve their problems. 
The United States believes firmly in the work of the 
United Nations and has agreed to support the organization. 
There are one hundred three members of the 
United Nations. 
The buildings are located on international 
territory. 
It is a picturesque location. 
The delegates try to solve world problems. 
The major problem is to settle. differences 
between the United States and Russia. 
U Thant will be a good leader. 
The United States will support the United 
Nations • 
.Answer Key 
F, F, O, F, O, O, F 
F 
F 
F 
F 
F 
F 
F 
0 
0 
0 
0 
0 
0 
u 
0 
n 
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FACT AND OPINION --- Lessons XVI-XVII 
Materials: Provide a picture for every group of five 
children. The pictures should vary in content 
but should be large enough so they may be used 
in class discussion. Use different pictures in 
each lesson. 
Purpose: 
Procedure: 
Each group will make up opinions about the 
picture. 
LESSON XVI 
Divide the class into homogeneous groups or 
rive. Allow five minutes ror group discussion 
to ror.mulate opinions from and about the picture. 
Each child may note his own ideas. Following 
this each group will present their rindings to 
the class to be evaluated. Allow ten minutes. 
LESSON XVII 
Divide the class into groups of five-dirrerent 
rrom those used in the previous lesson. 
Allow rive minutes ror group discussion. 
Have every two groups or children exchange their 
picture. 
Allow rive additional minutes for each group to 
evaluate the new picture. 
The two groups who exchanged pictures Will come 
89 
together for a five minute discussion about 
both pictures. 
(The teacher will circulate around the r0om 
during the lesson and divide her time among the 
groups during the final evaluation.) 
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FACT AND OPINION --- Lessons XVIII through XX 
Materials.: Reading select-ion for each gr9up of children. 
Purpose: To make up logical opinions based on factual 
readi~g material. 
Procedure:- 1. Divide the class into groups of two or three 
children. 
2. Provide each group with a reading selection 
and allow five minutes for-reading and dis-
cussion. 
3. Come'together for a ten minute class dis-
cussion to decide such things as: 
a. if fact or opinion was made 
b. if the opinion is 
1) good and related to the material 
2) good but not related to the material 
c • making new opinions. · 
0 
_() 
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LESSON XVIII 
Yellowstone National Park 
Yellowstone National Park which is located in Wyoming 
has more than 10,000 geysers, hot springs, poqls, steam jets 
and mud volcanoes. 
The most famous geyser in the park is named "Old 
Faithful." Approximately every hour the geyser blows. Tons 
of hot water and steam gush out of the earth. This spurt of 
water sometimes reaches heights of 150 feet in the air and 
lasts for only four minutes. 
The only two other places in the world where geysers 
may be seen are Iceland and New Zealand. 
0 
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LESSON XVIX 
The Earth's Neighbor 
For millions of years the earth has had a next door 
neighbor no one has visited. That neighbor is the moon. 
The moon is nearer than any other neighbor in the sky, but 
it is still over 250,000 miles away. 
The same side of the moon is always toward the earth. 
Since the invention of the telescope, our scientists have 
learned a great deal about this side of the moon. 
Recently the Russians sent up a rocket with cameras 
which took pictures of the other side of the moon, or the 
side that dees not ever face the earth. 
0 
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LESSON XX 
A Famous Explorer 
Henry Hudson was an English sea captain who explored 
northeastern America. He made four voyages during the years 
1607-1611 trying to find a passage to the 'Far East. 
In 1609 he made his third voyage for the Dutch East 
India· Company. With his crew he sailed from .Amsterdam, 
Netherlands (Holland) on a ship named the Half Moon. On 
this journey he discovered the Hudson River which is named 
for him. 
On his fourth and last voyage in 1609 Henry Hudson 
sailed through the Hudson Strait to the Hudson Bay. Both 
places are named for him and are located in our present day 
Canada. The crew mutinied in Hudson Bay and set Hudson, 
his son, John, and seven loyal sailors adrift in a small 
boat. They were never heard from again. 
0 
